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Chapter I 
THE PROBLEM OF THE PRESEIT STUDY 
During the past several years which the writer has 
spent in teaching English in a junior high school, she has been 
faced by the troublesome problem of constant repetition of 
mechanical errore in written work done by pupils. At first~ 
procedures of one type or another were followed in hopes that 
the underlying secret for •casting out• mechanical evils would 
be found. The most suggestive and helpful considerations came 
with the questions: Is the difficulty encountered a general 
one? If so, how should one proceed in remedying the condition? 
The answer to the first question was found in a study 
of Ward's What l! English? He states: "Every school is in 
despair because its pupils are so woefully ignorant of the 
merest rudiments (language)• (37:18). 
The same sentiment was expressed by Craig in an 
article entitled 1Kinimum Essentials ~n English.• He tells us 
that the high school teachers complain each semester that the 
entering students have not mastered what the grades professed 
to have taught (8:2). 
In a pamphlet by Lyman are reported approximately 
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eleven studies in the persistence of errors in the written com-
positions of subjects in the elementary school, high school, 
and college. This makes clear the answer to the first question 
The problem of persistency of error in pupils' writings is a 
common one (22:87-104). 
In a study made with one hundred thirty-two (132) 
high-school Freshmen and sixty-six (66) college Freshmen, John-
son brings out the fact that "in different themes on different 
subjects the same group of pupils will produce the same type of 
errors in respectively the same amounts. This relative con-
stancy of error types indicates a •vocabulary of error• corre-
sponding to the •vocabulary of words• which the pupils employ 
in written expression" (17:579). 
Realizing that the weakness manifested in her classes 
was a general one, the teacher proceeded to determine what pro-
cedures had been followed in order to combat this apparent 
carelessness or inability. 
The ideal course in composition, according to Hitch-
cook, calls for practice under criticism. He believes that a 
"dab of red beneath an error, or a check opposite the line in 
which it occurs usually suffices.• In speaking of pupils' 
errors he says: "Follow it up, follow it up, follow it up! 
That is the secret of effective criticism• (15:5-9). 
The same opinion is held by Ward. He claims: • •••••• 
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a teacher is not merely scraping off a symptom when she grades 
for mechanical errors; she is correcting and vitalizing a mind# 
setting up that carefulness which is mental health" (37:202-03). 
Klapper believes that teachers are required to go 
through the tedium of correction because the pupil must become 
acquainted with the error if he is to correct the incorrect 
usage himself. 1 It is hoped~• he says~ "that the teachers will 
inculcate in each child a habit of self-criticism eo that he 
will examine critically all that he writes and change it in the 
light • • • • of what his language lessons should teach him• 
(18: 130). 
Opp~sed to this school of teacher-checking method is 
another group of educators who, like Shepherd, believe that the 
pupil should be held responsible for correcting all of hie own 
written work (30:9-ll). 
This procedure~ called pupil-appraisal, was tried out 
by Lyman in co-operation with thirty-one teachers of English 
and 1,039 pupils in and near Ohicago. One of his purposeswas 
•to determine the extent to which children can be taught to 
discover and correct language errors in their own compositions• 
( 20:748). 
Another believer in pupil-checking is Sarah Simons, 
who claims that •Pupil-responsibility is the keynote to effec-
tive correction of written work. 1 • • • • She has the pupil 
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keep a •stock-book• in which he records the points he has 
learned and a list of his habitual mistakes (32:104-05). 
A third procedure was advocated by Opdycke who looked 
upon the handling of errors in compositions as a matter of 
"cure versus prevention.• He contends that the •displacement 
of improper ideas with proper ones before the improper ideas 
take root •••• • is the better educational procedure ~26:70). 
The first step of the initial activity of handling 
the pupils' errors, regardless of the procedure S$lected, is 
suggested by Bobbitt, who advocates a •curriculum of consGtous 
training• for overcoming the weakness in wri.tten work. He 
states: 1 The curriculum of conscious training for each indivi-
dual will have as its end the elimination of these errors• 
(3:251). 
Viewing the situation before the writer in the light 
of information cast upon the question in mind -- determining 
the procedure which would be most effective -- the writer be-
lieved that after discern~ng and defining the problem she shoul 
"through expe~imentation and research ••• attempt solution" 
(2:234). This, then, leads to the problem of the present 
study and a pr~cedure for handling it. 
Statement 2! the Problem: The central problem of 
this inqUi.ry was to determine whether teacher-checking for 
errors in written compositions was more effective than pupil-
checking in training students to recognize and correct mistakes 
- 5 -
which they male in the language fundamentals sentence struc-
ture1 grammar~ capitalization~ punctuation1 and spelling. 
Ohapter II 
SURVEY OF THE LITERATURE II THE FIELD 
Though Opdycke claims that the results of English 
instruction in high schoole' 1 do not merit wholesale condemna-
tion,• (26:32) the problem of accuracy in mechanics in written 
composition has caused much general concern among the pro-
fessional leaders as well as the teachers of English composi-
tion• Investigations have been carried on in the elementary 
school, the high school, and the college. The persistency of 
errors throughout the three levels has been studied by edu-
cational investigators. Lyman (22:71) believes that the great-
est contribution of these studies was their centering attention 
on the necessity of objective data as a basis for determining 
points deserving greatest classroom emphas~s. In addition he 
notes their influence on the character of instruction through 
the development of a technique for eliminating prevalent errors 
Symonds expresses these identical needs when he says: 
•Experimentation will guide us in methods of learning and 
teaching • • • • The process of writing needs to have a 
thorough analysis. Punctuation, capitalization, grammar, 
spelling, ••• need to be analyzed into their constituent 
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units so that we know which of these units occur most frequent-
lY in the writing of pupils of various levels and in which of 
these units the most errors are made• (3:452). 
The field of the literature, then, divides itself intc 
two main groups dealing with (1) a consideration of the kinds oj 
errors made, and (2) an inquiry into the methods considered 
valuable in aiding pupils to overcome their deficiencies. 
A. Investigations in the Field of Usage in 
Written Composition. 
Kany studies have been made in the field of errors in 
usage. None of these is complete or comprehensive because the 
investigators in many cases set up their own categories and 
measured accordingly. For example, Anderson (1:84-92) grouped 
the mistakes made by Freshmen in the University of Ohicagn High 
School into twenty major categories; Johnson (17:7-9) used 
fourteen; and Plasman (28:18-19) confined the errors to five 
divisions. 
Symonds is of the opinion that •usage is markedly 
influenced by local conditions and every teacher should •• • • 
tabulate and summarize the errors occurring among her pupils" 
(35:435). This leads us to a consideration of the necessity of 
basing teaching on the individual needs of the pupils learning. 
Deficiencies in language fundamentals must •be oared for by 
directed training,• Bobbitt (3:42) tells us. 
- 8 -
In order to provide "directed training,• Anderson 
checked 50~000 words of written composition prepared by student• 
on each of the five grade levels of the University of Chiqago 
High School. His purpose was to determine the kinds and per-
sistency of errors in language usage and composition conven-
tions. He believed that his findings would aid him in develop-
ing a curriculum of "directed study.• Having devised a cate-
gory of errors~ he divided it into twenty major and ninety-nine 
minor divisions. In Category I, errors in capitalization~ are 
included twenty-two minor divisions. He found that when pres-
sure was released the students showed a greater degree of care-
lessness and became less conscious of their mistakes in 
written work (2:121). In conclusion he found that the most 
frequent types of error were mistakes in punctuation and sen-
tence recognition. 
Anderson carried on a most detailed investigation. 
In his category of errors in capitalization he listed twenty-
two mistakes. The writer considered. only those language funda-
mentals which beginning ninth grade students should have 
learned to use correctly in their previous language training as 
provided for in the Course of Study for the Junior High Schools 
of Chicago. Because of the difference in the number of errors 
considered, the writer feels that the results would not be 
comparable. 
Probably one of the most commonly known studies in 
,.--
----------------------------~------------------------------. 
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the field of language error investigation is the one made by 
charters and Killer. They attempted to build a course of study 
in grammar based upon the findings of an investigation which 
consisted in examining the papers written by pupils in Grades 
VI and VII in twelve of the Xansas City schools (7:18). A 
working list of errors was made in order to tabulate systemati-
cally the errors made by these pupils. rour of the most 
prominent types of errors listed dealt with (1) the period in 
end punctuation. (2) the question mark at the end of the 
sentence, (3) the use of the apostrophe to denote possession, 
and (4) the correct punctuation of clauses in compound and com-
plex sentences. 
After the study was completed Dr. Charters stated 
that a single paper of 150 words from each pupil would have bee 
sufficient to determine dependable results for him. lo reasons 
were given for this opinion of Dr. Charters•. 
Comparison of the ranking of errors in the Charters• 
study can be made with the present study. Charters does not 
consider the 90mplete sentence as a category in his list of 
errors. He no doubt includes the run-on sentence as an error 
in end punctuation. The writer found that some children failed 
to use periods even though they used Capitals with the word 
which would have begun a new sentenoe. For this reason in-
complete and run-on sentences were listed as errors in sentence1· 
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sense, and the omission of the period at· the end of the sen-
tence was considered as a punctuation mistake in the present 
study. 
In addition to determining the errors made by high 
school students, Johnson (17:9) Wished to determine the rela-
tive persistency of technical errors in English composition 
through the four years of high school. Freshmen from each of 
the four high schools of Kansas City, Kissouri, and sixty-six 
college freshmen were used in the experiment. To each of these 
groups, during the same week of school, three successive class 
exercises, each of fifteen minutes duration, were given. Forty-
seven different headings, grouped into fourteen classes, were 
used as a temporary working list. Johnson is of the opinion 
that accuracy is of much greater importance to the high school 
freshman than to learn to be versatile. He found errors in 
spelling to be the first in the order of frequenoy. Among the 
dominant types of error were found sentence structure, punctua-
tion, and capitalization. 
A comparison of the order of errors as regards their 
frequency can be made with the two studies. The weaknesses 
found in the subjects of the present study can be compared with 
similar pupil deficiencies reported in Johnson's study. 
In order to secure data for determining the relation-
ship existing between fluency of expression and mechanical 
~~--------------------~ 
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accuracy in the written composition work of the high school 
freshmen~ Lyman checked the language errors of 322 Freshmen in 
four high schools. He gave three successive class exercises 
during the same week to Freshmen from four schools. The first 
daY he had them write a narrative; the second6 a description; 
the third 6 an exposition. Three topics were offered on each 
occasion. The pupil was to choose one. Lyman concludes: 1 The 
pupils who write fluently are freest from mechanical errors• 
(21:99). Punctuation ranked first in all four schools; spellini 6 
second. In order to reach the conclusion that he found 6 a 
"relation existing between general excellence and accuracy 6 1 
he compared mechanical accuracy in ten of the longest 6 ten of 
the shortest~ and ten of the average length compositions in 
each of the four schools. 
The writer of the present inquiry aimed to select and 
present the composition topics in such a way as to stimulate 
expression. If Lyman's conclusion is correct, the pupils who 
wrote most fluently in the writer~ study should have made the 
fewest errors. 
Stormzand conducted an investigation to determine the 
relation between use and error. He studied the errors in 
18,223 words of high school composition from Freeport, IllinoisJ 
and co1lege freshmen from the University of Illinois. Mistakes 
in punctuation ranked first; spelling, second. He found that 
~------------------~ 
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the ranks in the various categories of error are practically 
0onstant. Stormzand says: "While there are practically twice 
as many errors at the lower level as at the upper, the fact is 
explained from year to year in all the various categories 
rather than by the elimination of any particular types of 
error" (34:170). Stormzand portrayed in his study the phases 
of grammar which ought to be placed in the curriculum. His 
study covered a period of eight years. 
Like the studies previously quoted, Stormzand's pro-
vides a means for comparison with the findings of the present 
investigation. 
The studies made in the field of language funda-
mentals were so numerous and the check-lists so varied that 
Harap (12:440-46) made a summary of thiry-three investigations 
in the field of oral and written compositions. Each error was 
given specifically, that is, it was listed as it should be 
treated in the class, and nearly every mistake was followed by 
specific illustrations •. This study in research aided the 
writer in composing drill sentences covering particular forms 
which the pupils misused. 
B. Investigations of Miscellaneous Studies. 
Studies of a miscellaneous type are also of interest 
here. They were concerned mainly with procedures in handling 
drill or providing practice exercises that would strengthen 
~------------------, 
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outstanding weaknesses. 
While glancing through a set of papers which were 
made conspicuous by the number of run-on sentences that they 
contained, Kiss Du Breuil noted that eight of ten mistakes in 
sentence structure were made before a subject personal pronoun. 
She formulated a rule which she later modified. In its final 
form it read: •Put a period or a semicolon before each of the 
following words unless it is preceded by a conjunction, a 
phrase, or a dependent clause: I, he, she, it, we, they, this, 
that, thus, then, the, and a. A list of the words appeared on 
the board and the pupils were instructed to refer to the list 
and check their papers before handing them to the teacher. 
These usages were incorporated in the copying, dictation, and 
punctuation exercises. "After two weeks war against the twelve 
sentence enemies, the pupils' improvement in sentence structure 
was so marked that I burned to impart my new-got knowledge,• 
says Miss DuBreuil (9:319). 
The central problem of Leonard's study was to deter-
mine whether the use of practice exercises in the nature of 
proof-reading, error-correction, and dictation practice 
materials improved pupils' ability to write compositions free 
from errors. He also wished to study the effect of teaching 
by the use of exercises on the accomplishment in achievement 
tests in punctuation and capitalization. Three types of prac-
~------~--------~ 
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tice material proof-reading, error-correction and dictation 
__ were used. The pupils were asked to submit five original 
compositions -- two personal experiences, a social letter~ a 
•question" letter, and the review of a book or play. Each com-
position was written during a regular forty-five minute class 
period, and the writing of each letter required twenty minutes. 
At the close of the period of the experiment each pupil again 
wrote five compositions. The procedure was the same as at the 
beginning. The practice tests consisted of sentences which 
required punctuation marks and capitals. Secondly, there were 
twenty sentences of the error-correction type where sentences 
were incorrectly punctuated and pupils were required to correct 
them. Thirdly, from five to seven sentences were dictated each 
daY· This was the procedure for the experimental group. The 
type of exercise used in the control class varied. No one type 
of exercise was followed rigidly. 1 The results of these tests 
show that the difference between every test 1 except the Pressey 
Capitalization in the ninth grade were in favor.of the experi-
mental groups. Or in other words 1 the practice exercises so 
improved the abilities of these pupils to punctuate that these 
differences were in evidence in tests of three types -- proof-
reading, error correction, and dictation" (19:47). Both 
methods 1 however 1 produced reliable gains in ability to punctu-
ate and capitalize. 
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The writer used drill exercises of the dictation type 
These were not given at regular intervals nor on assigned days. 
The writer used various types of d~ill. If the two methods 
used by Leonard produced reliable gains in both classes~ the 
possibility is that the same results might be found in this 
inquiry. 
O'Rourke desired to develop a more effective teach-
ing method by means of which a pupil might. with a minimum 
amount of time and effort# master the principles of good usage. 
The teachers in the WaShington. D. 0. junior high schools con-
ducted the experiment. The program included a series of 
seventy-five exercises which required a maximum time of fifteen 
minutes. Each exercise consisted of a graded set of sentences 
illustrating some important rule of correct usage. The pupil 
located his difficulty by means of a correction-sheet. Each 
kept his own score. The pupils showed an improvement~ were 
able to determine their individual difficulties~ and accepted 
their responsibility "(27:260-71). 
This plan of enabling pupils to determine their own 
difficulties and accepting responsibility is characteristic of 
the task assigned to the control group. The subjects of the 
present study compiled their standard of errors as a group 
project. The question now is: To what extent will the pupils 
of this study show an improvement? 
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Stalnaker's purpose was to find the real relationship 
between student's ability to classify specific sentence faults 
and his ability to correct sentence errors. He gave a sentence 
structure test prepared by the Board of Examination of the Uni-
versity of Chicago, to 403 students in English composition. 
This exercise required the student to sort each of forty-five 
sentences into one of nine classifications. Illustrations and 
definite explanations were given. The student was required 
first to classify and then rewrite the sentences which he 
marked faulty. Fifty minutes were allowed for this procedure, 
the correction and classification of the forty-five sentences. 
In conclusion Stalnaker states that as far as the tests and 
the subjects used are concerned •a test of the ability to 
classify sentence faults gives virtually the same score as the 
ability to correct them• (33:493). 
If the findings reported are to be accepted, then the 
writer believes that the drill work requiring pupils to classif 
sentences as complete or incomplete was virtually the same as 
requesting them to correctly rewrite these same sentences. 
Jesse Thomas attempted to answer definite questions 
in an experiment conducted with two groups to determine the 
value of specific drill. Two classes were used. His specific 
problems were these: (1) To discover to what extent formal 
drill of dictation and multiple-response types on the more 
~------------------------------~ 
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important technical errors in English reduced such errors in 
similar formal situations, and (2) To discover to what extent 
the reduction of such errors on formal drill carried over to 
the reduction of the same errors in written composition. The 
chief difference in the two groups was the use of the dictation 
and multiple-choice tests in the experimental group. Both 
groups were matched on the basis of initial theme-error scores. 
An analysis of the results showed that the experimental group 
which used the drills made an improvement in the ability to 
meet the technical situations in written work more easily. The 
showing in actual composition improvement is more decisive than 
the one on the formal tests. The evidence presented shows that 
the use of a specific drill "carries over to the reduction of 
similar errors in written composition" (36:34). 
A brief drill period was provided daily. Specific 
practices were arranged for oaring for those needs in which the 
pupils manifested the greatest weakness. If the evidence which 
Thomas presented is true of drill in general, then the pupils 
in both groups of this experiment should show a reduction in 
the errors in their written compositions. 
o. Investigations of Methods Used in Training 
Pupils to Eliminate Errors. 
The second main division which the investigations in 
the literature in this field covers was related to the various 
IIJ""""-
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- 18 -
methods used in training pupils to discover and eliminate their 
errors. 
In one study the attention of seventh grade classes 
was concentrated for one year upon the improvement in written 
work. Seegers enumerated a fourteen focal point program in-
volving the use of a composition scale, upon which teachers and 
pupils centered their attention in order to discover the 
language deficiencies and stimulate an interest in overcoming 
them. Pupil-teacher conferences and remedial work were arrang-
ed. The method for the class presentation of drill and correc-
tion depended upon the teacher assisting in this experiment. 
11 The tests showed a decided improvement in story and form 
value, but since the methods were numerous, the study did not 
reveal just what brought about the improvement" (29:196). The 
per cent of error had decreased, and the teachers found an 
increase in fluency and ease in work. 
This study reached the conclusion which Lyman stated 
in his experiment to determine the relation existing between 
fluency and accuracy. The present study concentrates on the 
finding and correcting of errors for a period of approximately 
twelve weeks; the study Seegers made extended over a period of 
one year. If there would be an advantage in having one teacher 
conduct the investigation, the writer should benefit by it. 
The errors in the seventh grade study decreased. The errors 
~~----------------~ 
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in the present study should likewise probably decrease. 
An experiment in the individualization of instruction 
was conducted by Nolan with an eleventh grade class. Her 
primary purpose was to determine how the pregress of pupils 
taught by the individualized method compared with the progress 
of those taught by regular class instruction. She used two 
classes of boys in a technical school. The classes were 
similar in size, personnel, and general ability. In the indi-
vidualized instruction group the pupils did all the planning, 
outlining~ writing, and revising in class and under direct 
supervision. The emphasis in drill work was individual. Pupil 
teacher conferences were held during class. The control 
(modernized recitation) did work in planning, outlining, re-
vising, and correcting outside the class period. The teacher 
corrected the compositions and returned them to the pupils for 
revision and rewriting. All drill was class drill. Two cycles 
of compositions were used. The first was based on the story of 
"A Son of the Middle Border" by Hamlin Garland. The second fiv 
composition topics were ~de up of personal experiences. The 
results were obtained by rating the compositions for quality, 
giving two forms of four standard tests, and checking the 
errors found in seven hundred compositions. That a superiority 
of the class taught by individualized instruction indicates 
~------------------------------------~ 
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success for this method is the conclusion reached by Nolan. 
This method she found to be most valuable to the "B 11 and •on 
groups -- the average and slow (25:75). 
Nolan's procedure was different from that followed by 
the writer. The former differentiated in methods of instruc-
tion~ the preparation~ presentation,recitation, and the check-
ing procedures. Hers was a difference in two methods of 
teaching. The variable of the present study lies in the differ 
ences in handling the themes in the checking and correcting 
performances. 
A second experiment conside~ing the value of the 
individualized method in teaching matters of good English usage 
to children was conducted by Shepherd (31:675) with a seventh 
grade class. If the pupil in the individualized instruction 
class showed need for a lesson~ he was required to study it. 
The pupils were held responsible for usage. They kept records 
of their own work. The papers in science and geography classes 
were marked for errors and were then used as a basis for 
exercises in correct usage. If the work was free from error, 
the pupil was granted the privilege of having a library period 
or using the tennis courts. In the control class group 
instructions were given. All corrections were general. No 
pupil records were kept. The drill work was confined to exer-
cises in the text-books and papers written in the English 
~----------------------------------~ 
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classes. All instructors demanded respectable English in 
written work. "It seems fair," says Shepherd, "to conclude tha 
pupils of the seventh grade who have attained fair ability. to e,-
press their ideas are able to profit to a reasonable degree by 
definite instruction in matters of usage" (31:684). 
The point of similarity in the study made by Shepherd 
and the present one is the device of pupil-recording of errors. 
The pupils were assisted in both classes in this study when 
they designated need for help during the practice period of the 
pxperiment. 
In order to find out whether the informal procedure 
was better than the formal one, Hazelrigg made a study with two 
groups. The experimental group was never given an assignment 
that was definite. Suggestions of a general nature were made. 
They read diaries for motivating the work. • • • The teacher 
marked the papers by placing a check in the margin. She used 
a blue pencil. Three days after their papers were handed in, 
the pupils received them with instructions to find and correct 
errors. They were required to write drill sentences using the 
corrections. The teachers remarked the papers, this time using 
a red pencil. Again the papers were returned for correction. 
New drills, covering the needs, were assigned. The control 
group was given a definite assignment each week. The teacher 
wrote the corrections with a red pencil. Three days later the 
~------------------------------~ 
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papers were returned with instructions to study the correction 
and recopy. Pupils were urged to avoid errors. The results 
showed a greater gain made by the experimental class in form 
and fluency of written work. The author concludes thatthis 
method of permitting pupils to do voluntary writing in a diary 
with individual remedial drills was superior to the one of 
assigning topics and requiring pupils to recopy (13:486-90). 
The point of closest similarity in Hazelrigg's 
investigation and this study was that the teacher indicated the 
errors in the margin and the pupils were required to locate and 
correct them. The teacher allowed some freedom in selection of 
a topic. This was not as formal a procedure as assigning a 
topic from the text-book. 
The laboratory method of instruction was used in 
experimenting with classes which were being trained in dis-
covering and correcting their own errors. The chief character-
istics of the laboratory method are, according to Neblick (24:5: 
as follows: 
"1. All writing is supervised in the classroom. 
2. The teacher is a guide of productive activities 
rather than a critic of the finished product. 
3. The pupil assumes responsibility through self-
appraisal." 
As early as the year 1924, Chamberlaine used two 
~"-----------------. 
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ninth grade classes of low ability in an experiment that con-
tinued for eight months. The main purpose of her study was to 
determine which class--the one taught by the laboratory method, 
or the one taught by the recitation method--showed greater 
growth in the elimination of errors. In the experimental group 
the class period was divided. In this group ten minutes were 
employed in directing group activities, and thirty minutes 
were used in controlling activities of the class. In the con-
trol class the condition was reversed: Thirty minutes were 
allowed for group activities and ten minutes in directing 
individual activities. The composition topics consisted of 
narratives, explanation, description, letter and biography. 
The experimenter found the results negative in every way: the 
elimination of error; composition ability rated by the Hudelson 
scale. She concludes: 0 Among other things, a forty minute 
divided period is not enough time for the most effective develop-
ment of the laboratory period" (6:79). 
The result obtained from this experiment can be used 
in comparing the results made by the subjects of the present 
study. Both classes used by the writer were supervised when 
producing their compositions. Both were given approximately th2 
same amount of time in discussion and preparation. Teacher-
guidance was given both classes during the productive period. 
Chamberlaine provided only one class with such help. 
Horner used two tenth grade classes to measure the 
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effects the laboratory method and the recitation method had on 
pupils of mixed ability. The composition subjects, types, and 
time allowed for the writing were alike for both classes. Two 
weekly themes were required. The writing of the experimental 
class was supervised; that of the control was not. The errors 
were checked according to Johnson's category of errors ( 17: 7-~ ). 
The errors were indicated in the margin of the papers written 
by the experimental class. The control checked and corrected 
their own. He found that the experimental group had narrow but 
fairly consistent superiority in general merit and elimination 
of errors. He concludes that "effective study and elimination 
of specific errors does not carry over to the elimination of 
type errors" (16-67). 
The p~ooedure followed in checking the errors of both 
classes was similar to that used by the write~. The pupils in 
both groups of the present study were given the privilege of 
reading each other's themes during the practice period. This 
procedure was common to the control group used by Horner. 
Neblick was interested in having the two groups used 
in an experimental study wri tt ·· composi tiona with not more thai 
five errors per hundred words. She used two methods of teachine 
in order to determine which was the more effective. The com-
positions were in the form of narrations and letters. She was 
interested in the general merit and the elimination of mechanic!l 
errors in the written compositions. No distinction was made in 
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the preparation, presentation, and group directions which were 
given to both classes. The experimental did work under supervi-
sion; the control group brought into the class the completed taeL 
A rigid division of time was observed in the control class; time 
was divided as method necessitated with the experimental group. 
No uniform checking procedure was followed with the experimental 
group; the control group papers were meticulously marked to make 
pupils aware of errors. The errors were recorded on an error 
sheet, papers rewritten when corrected, and then returned to the 
teacher. In conclusion, Neblick found that the "laboratory pro-
cedure is in general more effective in reducing errors than is 
the direct instruction method" (24:84). 
The pupils in Neblick's control group received no 
supervision when writing their compositions. They brought in 
the finished assignment. The writer wished to follow the pro-
cedure of the junior high school in not giving home work to 
pupils and provided for the writing of the stories in class. ShE 
varied the procedure of checking and considered that as the 
variable of the study. 
In the laboratory procedure and the individualized 
instruction plan emphasis was placed upon thrusting the respon-
sibility of error-checking upon the pupil himself. Investiga-
tions were made in order to determine how effective this trainiJg 
was. Hall used a seventh grade class in order to compare the 
value of the teacher-checking pupil-checking procedure in pro-
moting greater progress in general composition ability and 
~· 
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correct language usage. In the pupil-appraisal group the pupil 
had to detect his own errors, and with the aid of standards of 
correctness correct these mistakes. The teacher-appraisal 
group were given their compositions which were graded and had 
the mistakes marked. The teacher recorded the errors made and 
calculated the number per hundred words. The self-appraisal 
group, she found, was more successful in eliminating errors in 
language than was the teacher-appraisal group (11:63). 
The findings of this experiment show that pupil-
appraisal is more effective in training pupils in eliminating 
errors from written work. If these are correct, the writer may 
expect that the findings of her study will prove negative. The 
writer is confronted with this question: If the results of the 
present study prove to be positive, how account for this seem-
ing contradiction? 
In co-operation with thirty-one teachers and 1,039 
pupils, Lyman conducted an experiment to determine the extent 
to which junior high school children could be taught to dis-
cover and correct the language errors in their own compositions 
A series of seven compositions one pre-test, five practice 
compositions, and a final test were written, one each week. 
Teachers helped pupils find their errors in Composition I only. 
The appraisal of the other compositions was by the pupil him-
self. Pupils were taught to follow a cycle plan: a first 
draft, appraisal, revision, and copying, as a program of work 
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in composition. The pre-test and final test were appraised for 
quality and the errors in the first and last test compositions 
were compared. 1 In short,• says Lyman, •they seemed to have 
learned to find and correct nearly three-fifths of their own 
language errors• (20:748-57). 
The conclusions of this study likewise arouse the. 
•f question resulting from a study Hall's findings. The pupils in 
the present study checked their own work, but they followed no 
such composition cycle as Lyman•s classes did. To determine 
what effect this particular procedure of using a cycle has on 
the training of pupils in eliminating their errors needs to be 
investigated in an experimental study with two classes. 
An investigation considering the divided period plan 
of study and recitation under supervision was conducted by 
Breed who wished to determine what benefit students derived from 
the supervised-study plan of teaching. Two classes, "A" and 
"B" sections, were used in four schools. Ninth grade classes 
were used. The practice group (A group) had the class time 
divided into a thirty minute recitation and a twenty minute 
supervision of study period. The control (B group) had the 
same length of period but carried on the ordinary recitation. 
The subject matter was identical. The period for this division 
of time lasted six weeks. The procedure was then reversed. 
The unsupervised classes "showed a relative improvement in the 
~~----------------~ 
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second experiment as well as in the first" (14:204). 
This study can be used in making a comparison of the 
bright and slow pupils of the present study and those Heckert 
reported. 
An experiment in theme-reading and theme-correcting 
was conducted by Fellows. His purpose was to find out what 
influence theme-reading and theme-correcting had on eliminating 
technical errors in written compositions of ninth-grade pupils. 
He worked with the co-operation of twelve experienced teachers 
in ten schools. Two types of measuring tests were used: 
objective tests and written compositions. In the theme-
correcting group the papers were collected, errors cortected~ 
themes rewritten, and the original and revised copies were 
handed back to the pupil. The teacher had indicated the·errors 
with red ink. With the "non-theme-correction• group the pro-
cedure differed. The teacher read~ graded, and returned the 
paper. No correction, no rewriting~ and no returning of papers 
were required. The themes were written weekly. Three initial 
compositions constituted the pre-test; ten~ the instruction 
exercises; three, the final test. The errors were grouped into 
four main categories. The results of the error counts showed 
that the group of pupils in which detailed "theme-correction" 
was used made slightly greater gains than the "non-theme-correc-
tion" group on the number of errors per hundred words. The 
~------------------------------~ 
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data show that theme-correction operates most effectively in 
securing improvement in English mechanics ability among "bright 
pupils"; very slightly or indifferently among the "dull pupils. 
Fellows concludes: "If theme-correction is employed teachers 
can apply this technique with greater confidence to the themes 
of bright pupils than to those of the dull" (10:43). 
This study has a closer bearing on the present 
inquiry than any other investigation found by the writer. A 
direct comparison of results can be made because of the simi-
larity of problem and procedure. Therefore, since the subjects 
were of the same grade level, the problem was identical, and 
the method of correcting the errors was similar, the writer 
feels that a more reliable comparison can be made with this 
study than any other inquiry reviewed. 
Conclusions: A review of the studies reported on 
showsseveral points in common. The findings regarding the most 
frequent types are these: sentence structure, punctuation, and 
capitalization. Johnson ranks spelling first in the order of 
frequency (17:95). The opinion voiced by Sullivan was that 
"punctuation and sentence-structure were the least well 
mastered" (34:29-42). 
That pupil-appraisal is more effective in training 
pupils to correct their own errors was determined by Hall (11), 
Lyman (20), and Neblick (24). Supervised-study, laboratory 
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and socialized class procedures were found more effective for 
the "slower" pupils. 
Fellows (10), in his theme-correcting study, found 
that the "better pupils .. profited slightly by teacher-correct-
ing. 
The writer is of the opinion that the successful 
factors taken from all methods where improvement in training 
in the elimination of errors was effective lay in the carefully 
planned presentations and directed training in specific usages, 
supervision of writing, and educating the pupil to standards of 
accuracy for which he is responsible in all his expressional 
activities, written or linguistic. 
~~--------------~ 
Chapter III 
THE PRESENT STUDY •• PART I 
THE PROBLEM AND PROCEDURE 
THE PROBLEM: The main purpose of this inquiry was to 
determine whether teacher-checking or pupil-checking for errors 
was more effective in training students to develop in their 
written compositions error-consciousness and standards for cor-
rectness in the language fundamentals: sentence structure, 
grammar, capitalization, spelling, and punctuation. This inqui1 y 
seeks to. answer the following questions: (1) To what extent is 
teacher-appraisal of benefit to the pupils? (2) How does pupil 
appraisal appear to benefit the pupils by reducing the number 
of mechanical errors in their written compositions? (3) Which 
procedure, according to the findings of the present study, 
appears to be more beneficial to the pupils? 
THE PROCEDURE: Two beginn~ng ninth grade classes, 
called the experimental and control groups, were selected from 
the English classes of the Hirsch Junior High School, Chicago, 
for the purpose of this experiment. 
The ninth grade English classes in the junior high 
~----------------~ 
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schools in Ohicago meet four times each week. During one 
regular English period of each week the class is scheduled for 
shop work. This period is allotted the English teacher for the 
checking and recording of pupils' work. The regular class 
periods, with the exception of the first and last, are of fifty-
five minutes duration. The first and seventh are fifty minutes 
in length. 
The teacher had no choice in the selection of the 
classes. Pupils were assigned by the office, and shifting them 
from one class to another to equalize ability was not permitted. 
TWo beginning ninth grade classes were chosen for this experi-
ment for the following reasons: 
(l) Attendance in this grade, it was hoped, would be 
more regular. 
(2) Pupils in this grade were more likely to have had 
a wider range of experience and would, therefore, be able to 
draw upon first hand information which would be of value from 
the expressional standpoint. 
(3) Pupils in the ninth grade are doing first year 
high school work. Several studies have been made in compositioz 
work of the ninth grade. Therefore, a comparison of these 
findings with those already reported on could be made. 
(4) Pupils in 9B, after having had oral and written 
composition in grades seven and eight, should show signs of 
~--------------------~ 
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developing a language consciousness and feel favorably disposed 
toward showing an improvement in expressional ability. 
These divisions met at different periods of the day. 
The control (pupil-checking) group was in session during the 
third period, 10:20 to 11:10 a.m.; the experimental group 
(teacher-checking) met from 2:05 to 2:55p.m., the seventh 
period. The administrative organization at the Hirsch Junior 
High School provides for the meeting of the English classes of 
the ninth grades during the third and seventh periods of the 
school day. 
The membership of the experimental (teacher-checking) 
class was forty-three; that of the control (pupil-checking) was 
forty. In the control group two pupils were transferred, two 
demoted, and one was ill and absent for a month. The membershi~ 
of the control class, therefore, dwindled to thirty-five. 
During the course of the semester one boy in the experimental 
group went to work, another moved out of the city, and two girls 
were continuously absent. In addition, the teacher noted that 
four members of the experimental group had I.Q. 1 s ranging from 
70-80 and were sixteen years of age. Two of these were repeat-
ing the grade work. The writer felt that these pupils were too 
greatly retarded to be considered typical ninth grade students. 
Therefore, their scores were not included in the findings re-
ported in this study, and the number of subjects in each group 
was alike. 
r----------. 
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preliminary testing of~ group: Determining the I.Q.•s and 
-
the ages. The pupils' intelligence quotients were obtained froe 
the Otis Self-Administering Test of Mental Ability, Intermediate 
Examinations, Form B. The plan of ability grouping is followed 
at the Hirsch Junior High School. In the seventh grade the 
classes were ._tested and the pupils gr.oupet~; in the eighth grade 
their classes were changed and pupils were grouped according to 
courses selected. There was little-difference in groups Band 
c, the two selected for this study. The median I.Q. in the 
experimental and control groups differed but slightly (Tables 
I-II). The mean· and the median ages were .calculated in months~ 
A study of results indicated that the groups were sufficiently 
similar to use in an experimental inquiry. 
Administering the standard tests: Before beginning the study, 
it was deemed advisable to give the pupi~s standardized tests i~ 
the language fyndamentals being considered. Hence, four other 
tests were given. The first was the Pressey Diagnostic Tests 
in Eng~ish Composition: (A) Capitalization, Form 2; the second, 
the Pressey Diagnostic Test in English Composition: (B) 
Punctuation, Form 2; the third, the Wisconsin Sentence Recogni-
tion Test, Form V; and fourth, the Wisconsin Test~ of Grammati-
cal Correctness, Test A. (See Appendix for copies of these 
tests.) 
Explanation of standardized tests used; The first two days of 
~~----------~~-------------. 
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TABLE I 
THE AGES IN MONTHS OF SEVENTY PUPILS 
IN THE 
EXPERIMENTAL AND CONTROL GROUPS 
EXPER.IMENTAL 
GROUP 
CONTROL 
GROUP 
PUPIL 
81 
32 
33 
35 
3 
15 
7 
26 
29 
34 
27 
30 
2 
24 
25 
11 
1 
4 
13 
14 
22 
23 
28 
12 
10 
17 
20 
18 
31 
8 
9 
6 
5 
16 
19 
Median 
Mean 
170. 
171.0 
182 
180 
180 
180 
179 
178 
176 
176 
175 
175 
173 
173 
172 
172 
172 
171 
170 
170 
170 
170 
170 
170 
170 
169 
169 
168 
168 
167 
167 
166 
165 
164 
162 
161 
156 
17 
19 
23 
13 
25 
33 
4 
28 
34 
20 
24 
22 
26 
31 
27 
21 
12 
8 
32 
30 
35 
14 
29 
1 
9 
18 
7 
11 
16 
10 
5 
2 
6 
15 
3 
.Median 
Mean 
183 
181 
180 
179 
178 
178 
177 
176 
176 
176 
175 
174 
174 
174 
174 
173 
172 
171 
171 
170 
170 
169 
168 
168 
168 
168 
167 
167 
167 
166 
165 
165 
161 
161 
152 
171. 
171.3 
r----------~----------. 
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TABLE II 
INTELLIGENCE QUOTIENTS OF PUPILS IN EXPERIMENTAL 
AND CONTROL GROUPS AS INDICATED BY THE OTIS 
SELF-ADMINISTERING TEST OF MENTAL 
ABILITY, INTERMEDIATE, B. 
EXPERIJO:ITAL 
-J.iAIJUI" 
PUPIL I.Q. 
I 125 
! 124 
3 124 
4 122 
5 120 
6 118 
7 115 
8 110 
9 108 
IO 108 
II 106 
12 106 
13 106 
14 105 
15. 105 
16 103 
17 103 
18 101 
19 100 
20 100 
21 99 
22 99 
23 99 
24 99 
25 98 
26 9!1 
27 97 
28 97 
29 95 
30 94 
31 94 
32 93 
33 92 
34 91 
35 91 
·xedian 101. 
Mean ~04 .. 
CONTROL 
GROUP 
PUPIL I.Q. 
1 
2. 
3 
4 
5 
6 
7 
8 
.9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
as 
29 
30 
31 
32 
33 
34 
35 
132 
129 
.129 
127 
126 
124 
121 
119 
112 
112 
109 
109 
108 
106 
105 
104 
100 
100 
100 
99 
99 
99 
99 
98 
97 
96 
94 
94 
94 
94 
93 
91 
91 
90 
90 
Kedian 100, 
Mean 105 ... 
~~------------------------. 
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the semester were used for class organization purposes. The 
teacher must make plats, class lists, and, in general, become 
acquainted with the pupils assigned her. During the third per-
iod of the first week, the standard~zed tests in capitalization 
and punctuation as arranged by Pressey were given. 
·The test in capitalization consisted of twenty-eight 
sentences that were correct in every way except that they lack-
ed capitalization. Some needed no further capitalization; 
others required two or more changes. The pupils were asked to 
underline all the letters which should be capitalized. 
The punctuation test consisted of thirty sentences 
that lacked punctuation marks except the period at the end. All 
further punctuation marks were supplied. In almost all the sen 
tences more than one mark was needed. 
The fourth class period was devoted to the testing of 
the pupils in sentence recognition and grammatical correctness 
as arranged by Leonard. Each test consisted of twenty sentence • 
The majority of them were run-on, or comma-splice type. 
The grammatical correctness test also consisted of 
twenty sentences. The pupil was requested to insert the correc 
form in the blank space. Some sentences had two blanks to be 
filled. 
Explanation of tables showing results of preliminary tests: 
----- - - - ---
The information, statistially arranged, obtained from the tests 
is set forth in the various tables that follow. They may be 
interpreted as follows: 
~~---------------------_--3_8 __ -------------------------. 
Table I shows the age in months of the two groups. Th 
range in the experimental group is from 156-182 months; the con 
trol, from 152-183 months. The experimental group has a slight 
advantage in range, but the means are practically identical. 
From the standpoint of age, the classes are satisfactory for 
purposes of comparison. 
Table II reveals a similarity in I.Q. 1 s in both the 
experimental and control groups. The median of the experi-
mental class exceeds that of the control by 1.0; the mean of 
the control exceeds that of the experimental by 1.0. These 
differences offset each other. 
Table III sets forth the ability of both classes in 
a standardized test in capitalization as arranged by Pressey. 
The differences in median and mean reveal that the groups are 
almost on a par. 
Table IV depicts the likeness in ability displayed in 
punctuation as revealed by the Pressey test in punctuation. 
The two groups displayed an almost identical ability. 
Table V pictures the greatest discrepancy in any of 
the performances. The ability of both groups in sentence 
recognition is disparagingly low. In fact, it is almost nil 
in the experimental group, according to these findings. The 
control group excels the experimental by 7.0 in the median and 
2.4 in the mean. 
r-
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TABLE III 
SCORES MADE ON THE PRESSEY TESTS 
IN ENGLISH COMPOSITION: (A) 
CAPITALIZATION 
EXPERIMENTAL CONTROL 
GROUP GROUP 
PUPIL SCORE PUPIL SCORE 
1 25 4 27 
2 25 3 26 
4 25 8 26 
15 25 24 24 
9 24 2 23 
13 24 10 23 
20 24 19 23 
3 23 5 22 
7 23 12 22 
10 23 25 22 
11 23 26 22 
24 23 29 22 
12 22 14 . 21 
22 22 17 21 
30 22 28 21 
31 22 31 21 
5 21 32 21 
14 21 1 20 
16 21 15 20 
33 21 23 20 
8 20 34 20 
25 20 35 20 
26 20 6 19 
28 20 7 19 
29 20 18 19 
32 20 27 19 
34 20 30 19 
6 19 11 17 
19 19 13 17 
17 18 16 17 
27 18 20 16 
23 17 33 16 
18 16 22 15 
21 15 9 14 
35 13 21 14 
Median 21 Median 20 
Mean 20.9 Mean 20.2 
r------------------------------~ 
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TABLE IV 
SCORES MADE ON THE PRESSEY TESTS 
IN ENGLISH COMPOSITION: (B) 
PUNCTUATION 
EXPERIMENTAL 
GROUP 
CONTROL 
GROUP 
PUPIL SCORE PUPIL SCORE 
l 
4 
8 
15 
13 
2 
9 
17 
30 
31 
3 
6 
14 
22 
5 
16 
12 
27 
32 
10 
11 
18 
19 
23 
24 
21 
29 
25 
33 
34 
26 
7 
20 
28 
35 
Median 
Mean 
11. 
11.7 
21 
20 
19 
19 
16 
15 
15 
15 
15 
15 
14 
14 
14 
13 
12 
12 
11 
11 
11 
10 
10 
10 
10 
10 
10 
9 
9 
8 
8 
8 
7 
7 
5 
5 
3 
2 
3 
8 
16 
4 
32 
15 
5 
27 
13 
22 
10 
12 
24 
26 
35 
1 
23 
7 
9 
11 
19 
14 
17 
21 
25 
29 
34 
6 
30 
28 
31 
20 
33 
18 
:Median 
Mean 
11 •. , 
11.8 
23 
21 
21 
19 
18 
17 
16 
15 
15 
14 
14 
13 
13 
12 
12 
12 
11 
11 
10 
10 
10 
10 
9 
9 
9 
9 
9 
9 
8 
8 
7 
7 
6 
6 
2 
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TABLE V 
SCORES MADE ON THE WISCONSIN SENTENCE 
RECOGNITION TEST, FORM V 
EXPERIMENTAL CONTROL 
GROUP GROUP 
PUPIL SCORE PUPIL SCORE 
8 20 3 19 
1 19 4 19 
3 19 8 19 
5 19 34 18 
4 17 1 17 
19 16 16 17 
20 15 5 16 
13 14 7 16 
11 13 10 16 
30 13. 35 16 
9 13 2 15 
34 12 33 15 
6 10 22 14 
26 9 12 13 
24 8 14 13 
14 7 31 13 
27 7 13 12 
15 4 6 11 
7 3 15 9 
18 3 30 9 
22 2 20 8 
33 2 19 6 
8 1 24 6 
17 1 11 5 
25 1 25 3 
28 1 9 2 
31 1 21 2 
10 0 23 2 
12 0 26 2 
16 0 27 1 
21 0 32 1 
23 0 17 0 
29 0 18 0 
32 0 • 28 0 
35 0 29 0 
Median 4 :U:edian 11. 
Mean 7.1 Mean 9.5 
r"~------------------------. 
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Table VI designates a proximity in achievement in so 
far as results from the Wisconsin Tests for Grammatical Cor-
rectness may be considered. The control group is 1.0 in advanc 
of the experimental class in the median and .8 in advance in 
the mean. 
These standardized tests were administered before the 
pre-test (the first four compositions) was given with the idea 
of determining the ability of the pupils in certain language 
fundamentals prior to the period of the experiment. After 
recording the results a plan for p~iring pupils for further com 
parisons was devised. 
Method of pairing pupils: To pair the pupils, the experimenter 
divided·the scores obtained on the mental ability test into 
five equal parts. With a group of thirty-five pupils such a 
division would place seven subjects in each quintile section. 
The I.Q.•s were arranged in order of descending achievement, 
beginning with the .highest. The first seven students were con-
sidered the first or highest rank. This process was continued 
until all pupils had been placed in one of the five ranks, 
numbered from one, high, to five, low. The seven pupils who 
were first in rank in the experimental group were paired with 
the seven who ranked first in the control group. This process 
was continued until every pupil in one group had been paired 
or was ranked with another pupil in the opposite group. The 
The·pairing of pupils is presented in Table VII. 
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TABLE VI 
SCORES MADE BY PUPILS OF EXPERIMENTAL AND CONTROL 
GROUPS ON THE WISCONSIN TESTS FOR 
GRAMMATICAL CORRECTNESS 
Experimental 
Group 
PUPIL SCORE 
4 18 
17 18 
1 17 
3 17 
8 17 
9 17 
2 16 
5 16 
29 16 
10 15 
13 15 
14 15 
16 15 
19 15 
24 15 
33 15 
34 15 
6 14 
7 14 
11 14 
12 14 
15 14 
25 14 
28 14 
30 14 
20 13 
26 13 
18 12 
27 12 
31 12 
32 12 
22 11 
35 11 
21 10 
23 10 
Median 
Mean 
14 
14.2 
Control 
Group 
PUPIL SCORE 
3 20 
a 20 
2 19 
6 18 
9 18 
15 18 
19 18 
1 17 
4 17 
10 17 
13 17 
5 16 
16 16 
17 16 
32 16 
35 16 
11 15 
12 15 
14 15 
20 15 
18 14 
22 14 
23 14 
24 14 
25 14 
28 14 
30 14 
7 13 
26 13 
29 13 
33 12 
34 12 
27 10 
31 10 
21 9 
Median 
Mean 
15 
15.2 
r 
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TABLE VII 
PAIRING OF PUPILS ACCORDING TO RANK 
FOR 
PURPOSES OF MAKING COMPARISONS 
PUPIL I. Q. CAP. PUNC. SEN. GRAM. RANK 
REC. COR. 
EXPERIMENTAL 
GROUP 
1 1 1 l 1 1 5 
a 1 1 1 1 1 5 
4 1 1 1 1 1 5 
3 1 a a 1 1 7 
9 2 1 1 a 1 7 
13 2 1 1 2 2 8 
5 1 3 3 1 a 10 
8 a 3 1 4 1 11 
6 1 4 2 2 3 12 
14 2 3 2 3 2 1a 
15 3 1 1 3 4 1a 
10 2 2 3 4 2 13 
7 1 2 5 3 3 14 
ao 3 1 5 1 4 15 
12 2 2 3 5 3 15 
17 3 5 2 4 1 15 
19 3 5 4 1 2 15 
16 3 3 3 5 2 16 
22 4 2 2 3 5 16 
24 4 2 4 3 3 16 
30 5 3 2 2 4 16 
18 3 5 4 3 4 19 
26 4 4 5 2 4 19 
31 5 3 2 4 5 19 
34 5 4 5 2 3 19 
25 4 4 4 4 4 20 
27 4 5 3 3 5 20 
29 5 4 4 5 2 20 
28 4 4 5 4 4 21 
33 5 3 5 5 3 21 
21 3 5 4 5 5 a2 
23 4 5 4 4 5 22 
32 5 4 3 5 5 22 
35 5 5 5 5 5 25 
r-
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TABLE VII (cont.) 
PUPIL I. Q,. CAP. PUNC. SEN. GRAM. RANK 
REO. COR. 
CONTROL 
GROUP 
3 1 1 1 1 1 5 
2 1 1 1 2 1 6 
4 1 1 1 1 2 6 
8 2 1 1 1 1 6 
5 1 2 2 1 2 8 
10 2 1 2 2 2 9 
1 1 3 3 1 2 10 
12 2 2 2 2 3 11 
15 3 3 1 3 1 11 
19 3 1 4 3 1 12 
6 1 4 5 3 1 14 
7 1 4 3 2 4 14 
13 2 5 2 3 2 14 
14 2 2 4 3 3 l4 
9 2 5 3 4 1 15 
24 4 1 2 4 4 15 
11 2 4 3 4 3 16 
17 3 2 4 5 2 16 
22 4 5 2 2 4 17 
32 5 3 1 5 3 17 
35 5 4 3 2 3 17 
23 4 3 3 4 4 18 
25 4 2 4 4 4 18 
34 5 3 4 1 5 18 
20 3 5 5 3 3 19 
26 4 2 3 5 5 19 
18 3 4 5 5 3 20 
27 4 4 2 5 5 20 
21 3 5 4 4 5 21 
29 5 2 4 5 5 21 
28 4 3 5 5 4 21 
30 5 4 5 3 4 21 
31 5 3 5 3 5 21 
33 5 5 5 2 5 22 
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Summary of !h! considerations of !a! tables presented: Basing 
consideration on the results revealed in the medians and means 
of the various scores studied, the writer feels that both 
classes are sufficiently similar for an experimental inquiry. 
Both groups displayed great inefficiency in the sentence 
recognition test. This, however, in the light of the pupils' 
daily achievements, did not surprise the experimenter. It 
reveals the deficiency in the pupils' ability in sentence sense 
and makes the teacher aware of the seriousness of the situation 
and the need for training in this respect. Both groups showed 
an overwhelming deficiency in this respect; both classes 
revealed a common need. 
Chapter IV 
THE PRESENT STUDY ~- PART II 
TEACHING METHODS USED 
Definition of terms: The teacher-appraisal method is the con-
ventional performance of the teacher's reading pupils' themes~ 
designating the errors~ grading the papers~ and returning them 
to the pupils. This procedure was used with the experimental 
group. 
In the pupil-appraisal procedure the pupil reads his 
own composition~ checks for errors~ and with definite standard 
before him corrects those deficiencies he notes. This method 
was employed with the control class. 
Time division of classes: On pre-test composition days the 
teacher divided the class period for both groups into two part : 
first~ reading or preparation; second~ the wr.iting period. 
Approximately twenty minutes were alloted for the reading of 
compositions and recalling or relating of experiences for the 
purpose of stimulating expression; twenty-five minutes were sp t 
in the process of writing. During the practice composition 
r - 48 -days, eight in number,checking days were provided. On check-
1ng days, those following the writing of compositions, the 
pupils were allowed fifteen minutes for the revising and cor-
recting of their work. The remainder of the checking day for 
both groups was devoted to literature. 
Informing the pupils of the composition requirements: At the 
beginning of the semester the pupils were informed of the majo 
assignments in their nine B work. The requirement in English 
composition called for the writing of sixteen compositions 
during the term, an average of two each week. When a holiday 
occurred during the week, the composition was postponed until 
the following one. Therefore, the entire experiment covered a 
period of approximately twelve weeks. Neither class was 
requested to proofread their compositions until after the pre-
test period. Then only did the teacher work on the variable 
of the study -- teacher-checking and pupil-Checking procedures. 
The major divisions of !a! experimen~: The experiment was 
conducted in three major sections. The first, the pre-test 
unit, consisted of four experiences in composition writing; 
the second, the practice period, was characterized by eight 
additional performances in written expression; the third, the 
final test program, included the last four compositions. The 
number of words in each unit was counted; the number of errors 
was tabulated for each pupil and combined for a class total. 
r 
I 
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Errors included: Not all types of errors were checked. No 
consideration was given to rhetorical weaknesses or grammatical 
inaccuracies beyond the grade requirements. The errors con-
sidered were the following: 
l. In the sentence errors were listed the run-on 
and the incomplete types. 
2. Under grammatical correctness were included mis-
constructions in the use of verbs, pronouns; mis-
taken identities in adjectives and adverbs, pre-
positions and conjunctions, adverbs and conjunctions. 
3. In the capitalization.record errors made in the 
correct writing of proper nouns and adjectives, 
beginning of sentences, use in direct quotations, 
and misuse with common nouns were tallied. 
4. The punctuation category included mistakes in 
the use of the apostrophp with possessives and 
the misuse with the plural forms of common 
nouns; quotation marks with direct quotations 
and their misuse with indirect quotations; the 
comma in the series, direct quotations, city 
and state, direct address, and noun in apposi-
tion. No other errors in punctuation were 
included. 
5. Mistakes in spelling were listed. The incorrect 
use of homonyms was considered a spelling error 
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-- their, there. 
A category of specific errors was compiled because 
the teacher felt "that the corrections must never become too 
minute, lest children become ultra self-conscious" (18:130). 
In that event some pupils would have looked upon the perfor-
mance with hopelessness or a feeling of "I never could write 
right, and I never will be able to." The means, then, would 
have defeated the end. 
Kethod of tabulating errors: Errors were grouped in five main 
categories and their subdivisions. The categories were as 
follows: capitalization, grammar, punctuation, sentence struc 
ture, and spelling. In the first column of the paper were 
listed the errors according to the types. An error in a singl 
composition was not counted more than once. The writer is of 
the opinion thatrepetition of an error in a paper indicated a 
lack of knowledge which the undirected language experience had 
not cared for. Thus, by diagnosing and recording for publicit 
the particular weaknesses exibited in compositions, the teache 
felt that the pupils could be aided in developing a language 
conscience which would make them aware of the accuracies and 
inaccuraciesof their written and linguistic expression. 
On each of the score sheets-( See Appendix for 
sample)- were thirty-six columns to the right of the one con-
taining the names of the language fundamentals to be observed. 
r 
f 
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one row was given to each of the thirty-five pupils in each 
group. The name of the pupil appeared at the top of the page. 
The total number of words per pupil, per type, and per com-
position were recorded in the fina~ column at the right hand 
side and at the bottom of the page, respectively. This record 
was posted on the bulletin board. Pupils were challenged to 
observe their improvement per assignment. The record for the 
contr~l c1ass was not posted on the bulletin board. This was 
an indication of the teacher-checking procedure and would, 
therefore, affect the variable of the study. The drill lessons 
centered around the flagrant deficiencies revealed in the 
themes. 
The drill lesson: Material for providing drill was obtained 
from the following sources: 
1. The pupils• text-books, Elements of English, 
Center and Holmes, and Thinking, Speaking and 
Writing, Knickerbocker, Clark, and Veit, were 
used. 
2. Incorrect usages in pupils• work were copied 
on the board and corrected by the class. 
3. Dictation exercises were taken from the 
pamphlet, Try Dictation, Mignon Wright. Sen-
tences incorrectly punctuated in the Wisconsin 
standardized test were used for dictation 
exercises. 
r~----------------------. 
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4. The teacher constructed exercises based on 
usages in which the pupils showed need for 
further training. Mimeographed exercises 
were made for drill purposes. 
Time allowed: Ten or fifteen minutes were allowed for this 
......... 
procedure. If the exercises were written on the board or the 
correct form was to be selected from exercises taken from the 
text-books~ which were kept in the pupi~s desk, ten minutes 
was sufficient time; if the exercises were dictated, fifteen 
minutes were needed. 
Method of correcting drill exercises: Whenever the class had 
written exercises~ the pupils exchanged papers and marked each 
other•s. They were, when graded~ returned to the owners who 
corrected all errors immediately. 
~?e~~e-Test Co~position Period: Explanation and Purpose. , In 
order to provide a "curriculum of conscious.training for each 
individual" which would have "as its end the elimination of 
these errors (grammatical errors~ misspellings, etc.) (3:42-52~ · 
~he teacher believed a series of four compositions~ termed the 
pre-test, was sufficient fo~ 11 tapping11 the pupils' weaknesses 
in the use of the language fundamentals. Fellows (10) used 
three composition experiences for initial or pre-test purposes. 
In the studies made by Nolan (25) and Neblick (24) the errors 
per hundred words found in the first composition were compared 
with those made in the last composition. Lyman (20) used one 
r,----------. 
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composition in the pre-test composition in his study. The 
writer believed that four compositions would be sufficient for 
purposes of comparisons. 
~ lesson plans: All plans in the course of the experiment 
were carefully planned in advance, week by week, by the 
teacher. The pupils always knew the purpose of the lesson: 
the telling of a personal experience, whether associated with 
an incident, a desire, or a personal reaction to some situation 
in such a way that it would appeal to others. At all times 
the objective was the achievement of ease and expression and 
correct writing. Dr. Morrison explains what the lesson plans 
in this course looked forward to in the words tha.t follow: 
"Capacity in clear, accurate, and correct expression 
is, more than any other attainment which the pupil 
acquires, a reflection of his total education. As 
a man thinketh so is he and as a man thinks so he 
expresses himself •.•• Education is a development 
af the individual by successive adaptations. 
"Training a pupil in the art of self-expression 
through the use of language is a process of guiding 
his whole intellectual evolution and of utilizing 
practice in self-expression as the chief instru-
mentality in applying such guidance" (23:501-02). 
The preparation period: During the first twenty minutes of 
the period the teacher read samples of well wri tt.en stories 
to the class. The subjects for the day's work grew out of 
these stories. A choice of four composition topics was given 
in each lesson. Questions of a challenging nature were put to 
the class in hopes that the experiential background would be 
reached and the pupils feel impelled to express their ideas. 
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Unless the pupils have something to say, they cannot write 
fluently. The writer recalls having heard an English composi-
tion teacher say, "Pupils are like leaky pumps; they need to 
be primed." This is particularly true, the writer feels, in 
preparing a class for written composition. Personal experi-
ences suggested by the topics chosen were related, sometimes 
by the teacher but most frequently by the pupils, with the 
idea of priming the background of experiences until the flow 
of thought had been started. The planning of the story was 
identical in both classes. Questions were presented to the 
class so that the main points in the incident would be arrangec 
in an orderly way. As the teacher or class suggested points 
in the incident, they were jotted on the board. Pupils were 
not urged to follow the plan presented. The motive in pre-
senting it was guidance, and in no way was the teacher 
attempting to hinder the spontaneity of expression. The plan, 
it was hoped, would aid pupils in establishing and arranging 
patterns of thought. Another procedure used for stimulating 
thought was reading to the class interesting compositions 
which had been written by pupils. 
Sometimes cautions were given regarding certain 
matters of form which were not considered in the category of 
errors. For example, using the correct headings, observing 
the rules for margins, careful penmanship, etc. Mistakes made 
r 
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in written work and included in the category of errors were not 
mentioned in the pre-test period. 
After the presentation and discussion of the topic, 
the pupils were asked to write on the subject that appealed to 
them, the one they could narrate most interestingly. The story 
might be a true or an imaginative one; a true one, however, was 
preferred. They were allowed twenty-five minutes for the pro-
duction of the narrative. In the pre-tests the pupils were not 
reminded to proof-read. If they did so from practice, no com-
ment was made. The teacher, at the end of the writing period, 
collected the papers and did not return them. This was done 
for the first four -- or pre-test -- compositions in both 
classes. 
~Practice Composition Period: The practice period, con-
sisting of eight composition lessons, extended over a period of 
five weeks. Two compositions were written each week unless a 
holiday or other uncontrollable interruption occurred. The 
procedure in the presentation of the work and the actual 
written performance did not differ from that followed in the 
pre-test. The difference lay in the method used after the 
writing period in the checking of the papers. 
Previous to the actual writing the pupils were cau-
tioned to be watchful for certain specific language weaknesses 
which the teacher had observed in the checking of the previous-
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ly written compositions. Sometimes apt expressions, incorrect 
usages, or sentences containing misspellings were written on the 
board for the approval or correction of the class. 
~ experimental group: The class lesson following the first 
practice composition was devoted to the construction of an 
error record. Pupils were instructed to rule a sheet of note-
book paper into siz columns. In the first column was recorded 
the number of the composition from one to eight, inclusive; 
in the second, the errors made in punctuation; the third, those 
made in capitalization; the fourth, sentence recognition; the 
fifth, grammatical correctness; the sixth, the total number of 
errors in spelling. (See sample in Appendix.) 
At this time the pupils were informed of their 
achievements on the standardized tests. The individual grades 
were posted on the bulletin board. Pupils were ranked accord-
ing to attainment. A diagnosis of the tests -- the correct 
form and the rules governing their usage -- was placed on the 
bulletin board for detailed study. Pupils were at liberty to 
go to these lists when they had finished their written assign-
ments. 
Method of checking papers: The same day that the pupils in the 
experimental group wrote their papers, the teacher checked them 
for errors. The type of error was indicated in the margin on 
the line where the error occurred. The·misspelled word was not 
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underlined; the punctuation mark was not located or inserted. 
This was the pupil's part of the performance. The errors were 
checked according to a category which will appear in the 
Appendix. The teacher recorded the number of words and the 
number of errors made by each pupil in each composition. The 
papers were returned to the owners. They were instructed as 
follows: first, find and correct the mistakes made; second, 
list these errors in their respective columns. Teacher help 
was given when requested; pupil help was permitted at all times. 
The time allowed the class was fifteen minutes. All papers 
were returned to the teacher. 
Providing drill: The first ten or fifteen minutes of the class 
period following the writing of the compositions were devoted 
to the drill exercises in the language fundamentals -- capital-
ization, punctuation, correct usage, and sentence recognition. 
The control class: The pupils were made familiar with their 
results on the standardized tests at the beginning of the 
practice period. The procedure in handling the results was 
identical with that followed with the experimental group. Next 
the class proceeded to compile a series of standards for 
written compositions. (See Appendix.) The pupils' compositions 
unmarked, were returned to them. They were requested to read 
their compositions, keeping in mind the standards before them. 
If they noted any errors in their work, corrections were to be 
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made with pencil on the original copy. When the pupil requested 
help, he was assisted by the teacher or some capable fellow 
student. After fifteen minutes had elapsed the papers were 
collected. The remainder of the period was used for the apprecj-
ation of a literary selection or the reading of a short story. 
On all other days following the writing period, the 
first ten or fifteen minutes were used for drill purposes in 
both of the classes. Onespecific error was considered during 
this "prevention period." "If he (the English teacher) will 
take pains always to strategize composition work so that pupils 
will be made to feel that in each piece of work that they do 
they are being tested in one salient tendency to err, he will 
be helping them more, in a constructive way, than he could 
possibly help them by any general and unfocused and wholesome 
criticism of their work" (26:76). 
! sampling of composition topics and their handling: Because 
it was necessary for the teacher to select sixty-four topics 
for the stories written during the experiment, a sampling 
including one set used in the pre-test, two in the practice, 
and one in the last period, will be included. The topics were 
chosen from Miss Wright's pamphlet, 11 Twelve Hundred Theme 
Assignments for High School," including work in short themes, 
short stories, and verse; "The Twenty-Second Yearbook 2! the 
National Society for the Study of Education, Part I; Speaking 
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and Writing English by Sheridan, Kleiser, and Matthews. 
The composition subjects in the first of the pre-test 
compositions were as follows: 
1. My Most Exciting Ride 
2. .An Amusing Blunder 
3. Surprising a Bully 
4. An Attempt to Study 
Developmental questions: A choice of four topics was given in 
each assignment because the teacher wished to get genuine 
spontaneous expression from the pupils. In order to assist then 
in finding experiences similar to those listed and'; help:: 
them in understanding how to go about the task, the instructor 
planned a series of questions or read compositions to challenge 
the pupils. Opdycke says: 
"If the English teacher will be careful to get 
the assignment - the how-to-do assignment -
clearly before his class, he will have taken a 
definite step toward minimizing the tendencies 
toward error in the resultant lesson" (26:76). 
The questio:a:J designed to bring out the plan of the 
story were as. follows: What is the first thing you would like 
to know about this ride? The kind- place- time. What is to 
be told now? The experiences of the rider in the order of 
their occurrence. Tell what happened that mada the ride 
exciting. Now that we have the main incident, what follows? 
The conclusion-- the rider's reaction-- the physical or mental 
feelings of the riders -- his resolutions. The outline in its 
final form was as follows: The setting, or When and Where; 
r 
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Character, Who; Main Incident, What; Conclusion, reaction to 
the situation. 
The subjects assigned for a practice lesson were 
these: 
1. When Father Got Us a Dog 
2. My First Experience as Cook 
3. The Funniest Thing I Ever Saw 
4. The Book I Enjoyed Most 
Developmental procedure: What is the first question which the 
title suggests? When. What would you explain next? Who is 
meant by ~· What is the one point in the story? The incident 
-- what happened. Looking over the outline, we seem to have 
omitted something. What might we include to improve the story, 
to enhance the beginning? Tell why -- explain the reason, may-
be a desire was fulfilled. Finally the outline was as::follows: 
The reason -- the when -- the whom -- and what happened. 
The fifth assignment in the practice test called for 
the selection of one of the following topics: 
1. If I Were A Seven B Again 
2. My First Lie 
3. A Hallowe'en Adventure 
4. The Class I Like Best 
Developmental procedure: Compositions which had been written 
by pupils in previous English classes were read to both groups. 
A copy of one of them will appear in the Appendix. 
The first assignment in the final test compositions 
requested the selection of one subject from the list that 
follows: 
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l. A Fishing Experience 
2. Unexpected Generosity 
3. A Worthwhile Hobby 
4. When I Tried to Be Careful 
Developmental procedure: Compositions contained in Speaking 
and Writing English by Sheridan# Kleiser# and Matthews were 
read to the classes. A copy of these stories will be included 
in the Appendix. 
Make-up work: Pupils who had missed a composition were given 
school time during the literature periods to make up the 
required work. Lists containing the names of the pupils who 
were required to do make-up work and the topics of the assign-
ment for the various days were posted on the bulletin board for 
the pupils' benefit. These pupils, however, lost the advantage 
of the drill periods and the preliminary preparations to the 
actual compositions. 
The !!!! Period: The last four successive compositions -- the 
same number that was used in the pre-test period -- were 
employed for purposes of comparison. The conditions under whic 
the final test was administered were the same as those in the 
pre-test. The topics for both groups were alike. No suggestio s 
for checking or proof-reading were given in either the initial 
or final tests. After the papers were handed in to the teacher 
they were not returned to the pupils. The number of words 
used by the pupils in the four last compositions was recorded. 
The errors made were tabulated. The per cent of error was, as 
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in the other tests, calculated per hundred words. 
Conclusion: Summarizing the procedures for both classes, one 
finds points of similarity and difference. The presentation 
and preparation of both classes were identical in the pre-test, 
practice, and final performances. The drill, assignments, 
stimulation, and motivation of work during the practice exer-
cises were alike. The pupils of both classes were cautioned to 
proof-read-before handing their eight practice pompositions to 
the teacher. Both groups wrote a total of sixteen compositions. 
The differences in procedure of both groups lay in 
the error-checking performance. The pupils in the experimental 
class corrected and recorded those errors which the teacher had 
checked according to type in the margin of the paper. The con-
trol group found and corrected their own mistakes. The experi-
mental group kept a record of their errors; the control kept 
none. The teacher recorded the errors according to the categor~ 
used and posted them on the bulletin board for the experimental 
group's benefit. No such record of publicity was given the 
control group. Pupils in this group who did well or wrote 
compositions free from error were commended before the class. 
Summarizing, then, all those factors relating to the variable 
of this experiment -- teacher-checking versus pupil-checking --
were carefully controlled. 
r 
Chapter V 
THE PRESENT STUDY 
THE RESULTS 
PART III 
Obtaining the findings: The results of this experi-
ment were procured in two ways: first, by systematically check 
ing the errors found in eleven hundred and twenty compositions; 
second, by giving two forms of four standardized teste. 
As the experiment deals with the problem of educating 
pupils to become more accurate in their written work by elimin-
ating errors in language fundamentals, it seems probable that 
the most important results were secured by comparing the error 
per hundred words made in the pre-test with those occurring in 
the final test. In order to determine the improvement in 
ability in a more scientific manner scores obtained on the 
Pressey capitalization and punctuation tests and the Wisco,nsin 
sentence recognition and grammatical correctness tests given 
at the beginning of the experiment were compared with those 
given at the end of the study. A description of the plan of 
procuring the results will make them more intelligible. 
~ first way of procuring results: The first way of securing 
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the results was to record systematically errors made during the 
course of the investigation with a view to securing more care 
on the part of the students in avoiding· errors and to condition-
ing greater accuracy in the correct use of the language funda-
mentals. During the course of the investigation the pupils of 
the experimental class kept an individual record of their error 
on a tabulation sheet. (See Appendix.) The control class kept 
no such record. The experimental class recorded errors 
designated by the teacher in the margin of their papers, only 
after the correction had been made on the original copy. To 
assure accuracy and check on the pupils' following the instruc-
tions given, the teacher collected the error sheets and the 
compositions and noted the mistakes recorded. She compared the 
pupil's record and the composition. 
The control class read and checked their own papers 
on the day following the writing period. ·This was previous to 
the teacher-checking performance. No record was kept of the 
number of errors which the pupils of this class found and 
corrected for themselves. A notation was made of the pupils 
who did well in this performance; .they were commended for thei 
carefulness and ability. Those who showed a gain in improve-
ment were also praised before the class. 
On the bulletin board the teacher posted an error 
list, showing the mistakes -- in type and number -- made by the 
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individuals in the experimental group. This evidence had a 
challenging effect; it balanced the approbation which the pup~1 
of the control group received. No list was posted for the 
latter group. The list was the tallied evidence of the find-
ings in the teacher-checking performance, related to and part 
of the variable of this study. The total number of errors, 
according to the categories, was found. A tabulation of the 
number and types of errors made during the pre-test and final 
test periods is presented in Table IX. A study of the indivi-
dual errors made in the preliminary and concluding tests is 
presented in Table VIII. 
~ second way of obtaining results: A second way of obtainitlg 
results was used by securing scores on four standaxdized teats 
given at the end of the period to compare with the results of 
equivalent tests given at the beginning of the experiment. Tl1e 
results obtained from the Pressey Capitalization Test, Form A, 
were compared with those obtained from the B form of the same 
test. The mean and median scores were found and compared. Tl1e 
same procedure was followed in securing comparable material 
from the Wisconsin Sentence Recognition and the Wisconsin Gr&tn-
matical Correctness tests. The two forms of the Pressey test 
in punctuation were likewise compared. The data secured from 
these tests are presented in Tables X to XII. 
With these results procured, the next step was thei.r 
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TABLE VIII 
PER CENT OF ERROR PER HUNDRED WORDS MADE BY THE 
PUPILS IN FOUR PRELIMINARY AND FINAL TEST 
COMPOSITIONS 
EXPERIMENTAL GROUP CONTROL GROUP 
_._....--_____ . 
-
PUPIL PRE- FINAL PUPIL PRE- FINAL 
TEST TEST TEST TEST 
1 1.1 .01 3 1.5 .a 
2 .8 .2 2 1.2 .6 
4 .8 .5 4 1.4 .6 
3 1.2 .a 8 1.5 .5 
9 3.4 .3 5 3.4 .6 
13 2.9 .7 10 3.1 1.1 
5 .6 .o 1 4.0 1.3 
8 2.4 .a 12 3.3 1.4 
6 1.6 .6 15 2.3 1.6 
11 4.4 1.3 16 3.2 .06 
14 . 5.5 1.2 19 1.5 1.1 
15 1.3 .3 6 3.9 1.2 
10 4.0 2.9 7 3.6 1.7 
7 .6 .5 13 1.7 1.4 
20 4.7 1.6 14 6.5 2.4 
12 6.5 .7 9 10.0 3.0 
17 1.6 1.5 24 7.8 2.6 
19 3.6 .6 11 4.8 1.8 
16 2.8 .5 17 1.4 1.4 
22 3.1 2.0 22 7.6 1.7 
24 3.5 2.4 32 3.3 1.8 
30 4.8 1.8 35 4.4 1.4 
18 2.4 1.3 23 5.4 2.5 
26 3.9 2.2 25 5.8 3.2 
31 2.2 1.6 34 4.4 2.9 
34 3.0 2.6 20 2.6 3.8 
25 2.9 2.1 26 6.4 2.0 
27 3.4 1.9 18 4.5 2.4 
29 2.2 1.5 27 5.6 1.9 
28 3.0 1.1 21 6.9 4.5 
33 4.7 2.0 28 6.4 1.7 
21 7.6 3.5 29 6.4 3.2 
23 4.9 1.6 30 10.0 3.0 
32 3.4 2.2 31 7.2 3.0 
35 8.7 2.0 33 3.8 1.7 
Median 3.0 1.3 Median 4.0 1.7 
:Mean 3.2 1.3 Mean 4.5 1.8 
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TABLE IX 
ERRORS PER HUNDRED WORDS MADE IN FOUR 
INITIAL AND FOUR FINAL 
COMPOSITIONS 
EXPERIMENTAL CONTROL 
GROUP GROUP 
Pre- Final Pre- Final Category Test Test Test TEst 
-- ---· 
I. Capitals 105 47 139 41 
II. Punctuation 129 42 163 58 
III. Sentences 124 30 228 91 
IV. Grammar 110 44 125 50 
V. Spelling 179 97 278 185 
Total No. of 
Words 20,100 20,241 20,857 20,425 
Total No. of 
Errors 647 260 933 425 
Errors per 
100 Words 3.2 1.2 4.4 2.0 
Aver. No. 
Words 574 578 595 583 
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TABLE X 
RESULTS MADE ON THE PEARCE-PRESSEY 
FINAL DIAGNOSTIC TESTS IN ENGLISH 
COMPOSITION (B) CAPITALIZATION 
EXPERIMENTAL 
GROUP 
CONTROL 
GROUP 
PUPIL 
4 
9 
1 
12 
15 
8 
5 
6 
13 
2 
11 
20 
29 
30 
31 
32 
3 
26 
28 
34 
14 
16 
17 
18 
19 
22 
25 
23 
24 
27 
33 
21 
7 
35 
10 
Median 
Mean 
24 
24.0 
SCORE 
28 
28 
27 
27 
27 
27 
26 
26 
26 
25 
25 
25 
25 
25 
25 
25 
24 
24 
24 
24 
23 
23 
23 
23 
23 
23 
23 
22 
22 
22 
22 
21 
21 
20 
18 
PUPIL 
3 
a 
4 
8 
29 
35 
5 
24 
26 
28 
6 
10 
13 
14 
15 
16 
25 
34 
19 
7 
11 
17 
18. 
27 
32 
1 
12 
33 
9 
30 
31 
21 
23 
22 
20 
Median 
Mean 
SCORE 
. 28 
27 
27 
27 
27 
27 
26 
26 
26 
26 
25 
25 
25 
25 
25 
25 
25 
25 
24 
23 
23 
23 
23 
23 
23 
22 
a a 
22 
21 
21 
ao 
19 
19 
18 
17 
25 
24.5 
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TABLE XI 
SCORES MADE BY PUPILS ON PEARCE-PRESSEY FINAL 
DIAGNOSTIC TESTS IN ENGLISH COMPOSITIONS: 
. (B) PUNCTUATION 
_EUPIL 
4: 
2 
12 
15 
8 
1 
3 
9 
6 
11 
5 
7 
19 
16 
17 
18 
24 
31 
~~· 
34 
14 
22 
25 
29 
13 
28 
30 
32 
35 
26 
10 
23 
21 
33 
EXPERIMENTAL 
GROUP 
SO ORE 
27 
25 
25 
25 
24 
23 
23 
23 
22 
22 
21 
20 
20 
19 
19 
19 
19 
19 
18 
18 
18 
17 
17 
17 
17 
16 
16 
16 
16 
16 
15 
14 
14 
13 
13 
Median 
Mean 
19 
18.8 
PUPil 
8 
2 
3 
16 
4 
1 
15 
12 
35 
10 
5 
6 
19 
27 
29 
24 
13 
25 
26 
32 
28 
34 
11 
22 
33 
20 
30 
17 
7 
9 
14 
23 
31 
18 
21 
CONTROL 
GROUP 
Median 
Mean 
SCORE 
29 
.26 
26 
25 
24 
23 
23 
22 
22 
21 
20 
20 
20 
20 
20 
19 
18 
18 
18 
17 
16 
16 
15 
15 
15 
14 
14 
13 
12 
12 
12 
11 
11 
10 
18 
17.8 
8 
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interpretation and an evaluation of their significance with 
reference to the value of teacher-checking versus pupil-check-
ing in training pupils to recognize and correct their own 
errors in written compositions. 
Interpretation ~ ~ tables: The first two tables presented, 
Tables VIII and IX, refer to the errors made by the pupils in 
their written compositions. Since the most valid method of 
measuring a pupil's ability is an analysis of the pupil's 
actual writing, technical errors have been considered the 
criterion for this study. The difference existing between the 
first and the last four compositions, then, should suggest the 
change in the pupil's ability, an improvement or loss. 
Table VIII sets forth the progress made by individual 
pupils as revealed in the difference existing between the first 
and last compositions. All pupils in both groups showed a 
gain in the correction or elimination of errors per hundred 
words with the exception of two pupils in the control group 
one showed no gain or loss; one experienced a loss of 1.2. The 
experimental group contained one pupil who made as high as 8.7 
errors per hundred words; the control had two pupils who made 
10 errors per hundred words. The experimental class had one 
pupil who made no errors on the final test; the control had 
none. The experimental class had fourteen pupils who made less 
than one error per hundred words; the control had six. While 
!'1 1'. 
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TABLE XII 
SCORES MADE BY PUPILS ON THE FINAL WISCONSIN 
SENTENCE RECOGNITION TEST, FORM VI 
EXPERIMENTAL 
GROUP 
CONTROL 
GROUP 
. PUPIL SCORE PUPIL SCORE 
1 
9 
8 
18 
35 
7 
6 
2 
4 
3 
17 
16 
24 
21 
27 
5 
14 
12 
28 
29 
32 
13 
20 
34 
11 
30 
23 
10 
15 
22 
33 
26 
31 
19 
25 
Median 
Mean 
19 
19 
19 
19 
19 
18 
18 
17 
17 
17 
17 
17 
17 
17 
17 
16 
16 
16 
16 
16 
16 
15 
15 
15 
14 
14 
14 
13 
13 
13 
13 
12 
11 
10 
16. 
15.5 
8 
8 
2 
7 
13 
32 
18 
3 
16 
14 
17 
33 
24 
5 
10 
12 
15 
4 
9 
22 
35 
26 
29 
30 
1 
11 
6 
23 
20 
27 
28 
25 
31 
19 
21 
34 
Median 
Mean 
19 
18 
18 
18 
18 
18 
17 
17 
17 
17 
17 
16 
16 
16 
16 
16 
16 
15 
15 
15 
15 
15 
15 
14 
14 
14 
14 
14 
13 
12 
11 
11 
15. 
14.6 
6 
5 
5 
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the evidence submitted seems to point to a greater gain for the 
individualsof the experimental class, one notes that the con-
trol surpassed the experimental group in their ability to 
correct or eliminate errors as evidenced by a comparison of the 
median and means of the initial and final tests. The differenc~ 
in the medians of the first and final tests shows an improve-
ment of 2.3 for the control group and 1.7 for the experimental 
class. The control group shows a superiority gain of .6 in 
the median and .8 in the mean. Even though the control group 
made but slightly greater gains in the median and mean, the 
opinion that the greater number of individual gains in the 
experimental gro·~p is more significant is held by the writer. 
She believes that the improvement in composition accuracy can 
best be measured by individual changes or gains, and feels that 
the experimental group made but slightly greater gain than the 
control class. 
Table IX records the errors per type for the first 
and final performances in written work. The great weakness 
revealed by both classes, as depicted in this table, lay in 
spelling and sentence recognition. The experimental group 
showed the greater ability to avoid or correct mechanical 
errors. The great number of errors made in the pre-test may 
be attributed to the fact that many of the pupils did not do 
their most careful work. The teacher, it must be remembered, 
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did not call the attention of the class to the proof-reading of 
their papers. She collected the pre-test papers and did not 
comment on the work submitted until the time of the practice 
period. During this time both classes were informed of the 
purpose of the experiment. Both classes made a considerable 
gain in reducing the number of errors in the last compositions. 
The writer believes that the pupil 1 s' knowledge of the purpose 
of the experiment made them more careful in the final test. 
Anderson in his study found that pupils became more careless 
and less conscious of correctness in writing as pressure was 
released (1:121). 
The spelling errors were greatly decreased. This may 
be due to the fact that each time during the practice teste 
that the pupil asked about the spelling of a word he was 
referred to the dictionary. Throughout the perio~ of the 
practice and final composition lessons the "dictionary habit" 
was in evidence. 
The errors· in grammar and punctuation were not high 
because the daily drill on correct usage and the Wilson Lan-
guage Error Test, common to all classes in the school, probably 
aided the pupils in discerning certain correct usages. Con-
sidering the degree of reduction in the number of errors per 
hundred words, the writer is of the opinion that the control 
class made the greater gain. 
r 
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Interpreting tables showing final results of standardized tests 
The results obtained from the final set of standardized tests 
are recorded in Tables X to XIII, inclusive. They may be inter~ 
preted as follows: 
Table X depicts the ability of the classes in capi-
talization as revealed by the Pearce-Pressey teste, B form. 
The control group shows a superiority of one point in the media~ 
and .5 in the mean. Both classes show a similar ability. 
Table XI shows the results obtained by both classes 
in the standardized punctuation test. The experimental group 
excelled the control by one point in the median and mean. The 
fact that these scores are so high can probably be attributed 
to the posting of the correct form accompanied by the rule for 
its use. It must be recalled that class drill was based on 
those usages in which the pupils showed weakness in the pre-
test form of the standardized tests. 
Table XII depicts the ability displayed in sentence 
recognition as determined by the Wisconsin Sentence Recognition 
Test. According to the findings obtained, the experimental 
class made exceptional gains. The writer is of the opinion 
that the pupils, when doing the pre-test, were indifferent 
because they were unfamiliar with this particular type of test. 
Lack of knowledge in performing a test of this kind might 
effect the pupil's performance which influences the result. 
r 
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Both classes showed an improvement, but the experimental raise 
the median from 4. to 16. This vast improvement may be due to 
the fact that the pupils were made more conscious of their 
inability to recognize sentences and made a greater effort to 
improve. The mean was increased 8.4. The control group showe 
a more sane improvement in median and mean. The class drill, 
it is believed, carried over to the final test performance in 
the 4. improvement in the median and the 5. gain in the mean. 
Table XIII presents the results made ori the Wiscon-
sin Grammatical Correctness Test. Both classes showed an 
almost identical ability. The experimental group showed a 
superiority of 1. in the median and .1 in the mean. This 
difference is almost negligible. The experimental group excel-
led the control by two points in achievement in the medians as 
shown by the comparison of the two tests -- the first and 
final. 
Conclusion: The experimental group excelled the control in all 
the standardized tests except the one in capitalization. In 
this test the control showed a superiority of one point in the 
median. Therefore, according to the findings in this study, 
it is safe to say that the experimental group made a slightly 
greater gain in the standardized tests. 
Scores of pupils ~ pairs: In order to simplify the process 
of making comparisons, the experimental and control groups 
were·considered in three divisions as nearly equal as was 
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TABLE XIII 
SCORES MADE BY PUPILS ON THE FINAL WISCONSIN 
GRAMMATICAL CORRECTNESS TEST~ FORM B 
EXPERIMENTAL 
GROUP 
CONTROL 
GROUP 
PUPIL SCORE PUPIL SCORE 
3 
15 
9 
1 
4 
5 
6 
8 
18 
19 
29 
2 
7 
10 
16 
17 
27 
28 
32 
11 
13 
34 
12 
14 
30 
31 
33 
20 
21 
22 
23 
24 
26 
25 
35 
Median 
Mean 
17. 
16.4 
20 
20 
19 
19 
19 
19 
18 
18 
18 
18 
18 
17 
17 
17 
17 
17 
17 
17 
17 
16 
16 
16 
15 
15 
15 
15 
15 
15 
15 
14 
14 
14 
14 
12 
11 
2 
4 
15 
3 
1 
5 
7 
8 
13 
24 
16 
35 
10 
12 
18 
19 
32 
20 
23 
25 
6 
14 
17 
21 
29 
30 
9 
34 
22 
11 
26 
27 
28 
31 
33 
Median 
Mean 
16. 
16.3 
20 
20 
20 
20 
19 
19 
19 
19 
18 
18 
18 
18 
17 
17 
17 
17 
17 
16 
16 
16 
15 
15 
15 
15 
15 
15 
14 
14 
14 
13 
13 
13 
13 
13 
12 
r 
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possible. The upper group, consisting of eleven pupils of the 
highest rank, was designated as the 11 A" group; the middle, con-
taining the next highest members, the 11 B" group; the lower, 
numbering the last eleven pupils, was termed the 11 0 11 group. The 
comparison of the scores of the 11 A, 11 "B," and "C" pupils of the 
two classes reveals some interesting facts (Tables XIV-XVI). 
The 11! 11 group~ pairs: In the pre-test one pupil in the 
experimental class was equal to his paired partner in the con-
trol group; seven pupils in the experimental were superior to 
the paired member of the control class, and only three of the 
control class surpassed their experimental partners. The 
advantage in the pre-test 11 A" group was a superiority of four 
pupils over their paired partners. In the final test the 
experimental group showed a superiority of nine members, and 
the control class had only two paired pupils excelling their 
partners. This shows a final gain in achievement by two 
pupils in the.experimental group and a loss of one superior 
pupil in the control group. The greatest individual superior-
ity was shown by a pupil in the experimental group who made 
no errors in the final test. In the pre-test she made .6 
errors per hundred words. Nine members of the experimental 
IIA11 group made less than one error per hundred words; only six 
in the control group did as well. From the gain shown in com-
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TABLE XIV 
PAIRING OF PUPILS IN 8 A11 GROUP TO SHOW 
COMPARISONS IN TECHNICAL ERRORS IN 
FIRST AND LAST TESTS 
"A" GROUP PRE-TEST LAST TEST 
No. ef~"• pupils equal 
to 11 08 •• 1 0 
No. of""E" pupils greater 
than "0 11 7 9 
No. of "O" pupils greater 
than "E 11 3 2 
TABLE XV 
PAIRING OF PUPILS IN "B" GROUP TO SHOW 
COMPARISONS IN TECHNICAL ERRORS IN 
FIRST AND LAST TESTS 
"B" GROUP PRE-TEST LAST TEST 
No. of "E11 pupils equal 
to "C" 0 0 
No. of 11 E11 pupils greater 
than 11 011 8 9 
No. of "O" pupils greater 
than 11 E11 5 4 
TABLE XVI 
PAIRING OF PUPILS IN "C" GROUP TO SHOW 
COMPARISONS IN TECHNICAL ERRORS IN 
FIRST AND LAST TESTS 
11 011 GROUP PRE-TEST LAST TEST 
No. of "E" pupils equal 
to "O" 0 0 
No. of "E" pupils greater 
than .. "O" 9 7 
No. of 11 011 pupils greater 
than~ "E" 2 4 
• liE II -- Experimental 
•• ucn -- Coritrol 
' 
l 
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paring the paired pupils of both groups~ the experimental class 
surpassed the control group. 
The "B" group ~ pairs: The process of pairing the pupils 
revealed no likeness or equality in the "B" group. In the pre-
test eight of the experimental group were superior to their 
paired control partners. tn the final test, however~ the con-
trol suffered a loss of one. This consideration gives the 
experimental group the advantage in achievement in the "B" 
group. 
The "C" group ~ pairs: As in the 11 B11 group~ no paired "C" 
pupils had an equal score in the error rating. In the pre-
test, nine experimental pupils showed a superiority over their 
control partners; two control members displayed an advantage 
over their paired experimental equal. In the final test, how-
e-ger,'the experimental group showed a loss of two while the 
control depicted a two point gain. The pupils in the control 
class of the 11 0 11 group excelled their experimental group. 
Conclusion: The study of the tables showing the comparisons 
in the mechanical errors made in the first four and the last 
four written compositions indicates ~ superiority for the ex-
perimental group in the 11 A11 and 11 B11 divisions. The results 
obtained from the nan group revealed a gain for the control 
class. From these findings, one may conclude that the teacher-
checking performance was of greater benefit to the "better'~' 
pupils of the group. 
r 
Chapter VI 
SUMMARY OF CONCLUSIONS AND APPLICATIONS 
General conclusions: The findings of this study 
afford bases for the following conclusions: 
1. Both classes reduced the number of errors in their 
written work. The experimental showed the greater 
ability to find or correct their errors, but the 
control group made the greater reduction in numbers 
of errors per hundred words. This may have been due 
to the fact that they had a greater field to cover and 
their chances for improvement were greater. However, 
this remains to be proved. 
2. Considering the gains in classes by groups, one finds 
that in the "A" group, teacher-checking proved more 
helpful·. Nine experimental subjects excelled their 
paired partners in the control group. Therefore, the 
teacher-checking procedur·e seems to be of more value · 
to the 11 A11 or "better pupils" of the class. The pupil 
in the "B 11 experimental group surpassed their partners 
in the control group. From the findings, it can be 
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said that pupils in the superior and average sections 
of the class do better with teacher-checking than they 
do with pupil-checking. 
3. The "C" group pupils of the control class surpassed 
their paired partners of the experimental group in the 
ability to avoid or correct errors in the final com-
positions. According to these findings pupil-checking 
is more helpful to the 11 slow 11 pupils. 
4. Both procedures were effective in training pupils to 
eliminate their errors. The pupil-checking group made 
better gains as evidenced by the medians and means; 
the experimental showed the greater number.of individual 
gains. 
5. In the preliminary testing four measures of standard-
ized tests showed a similarity existing between both 
groups. 
6. In the preliminary standardized tests the control group 
showed but a slight gain in all tests but the one in 
capitalization; in the final test the experimental 
group excelled in all but the test in capitalization. 
The superiority of the experimental group was slight. 
7. The sentence recognition test showed the greatest 
improvement in ability. The writer believes the drill 
carried over to the final test performance. 
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8. The reduction of errors in grammar, punctuation, and 
capitals in written compositions was similar in both 
groups. 
9. In frequency, errors in spelling and sentence recogni-
tion ranked first and second, respectively. 
Comparison of Conclusions: The spelling errors of both groups 
ranked first in frequency in the present study. This is in 
keeping with the findings of Johnson (17), who ranked spelling 
errors first; Lyman (21) and Stormzand (34) both placed them 
second in frequency. 
The errors in sentence recognition were ranked second 
in the present study. These were placed third in frequency by 
Lyman and Stormzand and fourth by Johnson. 
Punctuation errors ranked third. Lyman and Stormzand 
ranked the mistakes in punctuation first, and Johnson -found them 
to be the second most frequent errors. 
Grammar was fourth and capitals were ranked.fifth in 
the present study. All three investigators found that the 
fewest errors were made in grammar. Capitals were ranked fourth 
by Lyman and Stormzand and third by Johnson. Thus, in order of. 
frequency the findings of this study compare favorably with 
those obtained by the investigators considered for comparisons. 
In the supervised-study experiments made by Chamber-
laine (6) and by Breed (4) the results proved negative. Brown 
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and Worthington {5) found that supervised-study was of benefit 
to the 11 011 groups. The teacher-checking procedure was in con-
trast to this finding. The 11 slower pupils" did better with the 
pupil-checking procedure. 
Hall (11) and Lyman (21) found that the pupil-appraisal 
method was effective for all groups. They did not consider the 
subjects as high 1 average, or low groups. Therefore~ no signi-
ficant comparisons can be made with these studies. 
Fellows found in his teacher-checking study that 
theme-correcting operates more effectively in securing improve-
ment in English mechanics ability among "bright pupils" and 
very slightly or indifferently among 11 dull pupils." The writerl 
findings are in agreement with those obtained by Fellows~ The 
11 A11 pupils of the experimental group in the present study sur-
passed their control paired partner. The "B 11 experimental 
group showed a slight superiority over their paired control 
partners. These conclusions are identical with those obtained 
by Fellows (10). 
Though the findings show that the teacher-checking 
performance is slightly more beneficial to "bright" and "aver-
age" pupils; the writer is of the opinion that if one is given 
a mixed group she would find the pupil-checking procedure a 
valuable~ time-saving~ and energy conserving device for the 
teacher and a profitable training in the sharing and accepting 
of responsibility by the pupil. 
r 
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PUPIL'S ERROR RECORD~ 
No. of Punctu- Capital- Sentence Gram-
Composi- at ion ization Recogni- mar Spelling Total 
tion tion 
I 
II 
III 
IV 
v 
VI 
VII 
VIII 
• Experimental Class. 
I. Capitals 
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STANDARDS FOR CORRECTIONS 
A. Have I used a capital for every proper noun or 
adjective? 
B. Have I begun every sentence with a capital? 
C. Have I capitalized important words in the title? 
D. Have I used capitals with direct quotations? 
E. Have I misused capitals with common nouns? 
II. Punctuation Marks 
A. Period 
1. Have I placed a period at the end of every com-
plete thought? 
2. Have I used the period with abbreviations? 
B. Comma 
1. Have I used a comma in a. serie.s? 
2. Have I used a comma with independent elements? 
(Noun in opposition, direct address, yes and no). 
3. Have I used a comma between the names of city 
and state? 
4. Have I forgotten the comma in the direct quotation? 
c. Apostrophe 
1. Have I used the apostrophe in contractions? 
2. Have I used it to show ownership? 
3. Have I misused the apostrophe with the plural forms 
of common nouns? 
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D. Question Mark 
1. Have I used the question mark after questions? 
E. Exclamation Point 
1. Have I used the exclamation point when I tried 
to show strong feeling? 
F. Quotation Marks 
1. Have I placed quotation marks where they are needed 
2. Have I misused any? 
III. Sentences 
A. Have I 11 run11 two sentences together? 
B. Have I failed to use complete sentences? 
IV. Grammar 
A. Verbs 
1. Does the verb agree with the subject in number? 
2. Have I used the correct tense form of the verbl 
B. Pronouns 
1. Have I used the correct form of the pronoun? 
2. Have I an antecedent with which the pronoun agrees? 
c. Adjectives and adverbs 
1. Have I used adjectives and adverbs correctly? 
D. Conjunctions and prepositions 
1. Have I used conjunctions and prepositions correctly? 
E. Conjunctions and adverbs 
1. Have I used conjunctions and adverbs correctly? 
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F. Nouns 
1. Have I used singular and plural form of nouns 
correctly? 
V. Spelling 
A. Common 
1. Have I spelled the words correctly? 
B. Homonyms 
1. Have I misspelled homonyms or words which I 
pronounced incorrectly? 
(Used by control class) 
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COMPOSITIONS USED FOR STIMULATING IDEAS 
The following are samples of stories read to the clas1 
before the written composition periods. The aim was to stimu-
late expression by aiding pupils in recalling experiences of a 
similar nature. 
A. Pupils 1 Composition. 
The topic "Yy First Lie" was an outgrowth of the 
following story: 
When It Took Courage to Tell the Truth 
When I left for school in the morning my mother told me 
not to go out and play when I oame home, but to wait on the 
porch until she came home. When I got home there was a base-
ball game going on in the vacant lot near by. The temptation 
proved too great so I joined the boys. I had hit a single and 
was trying to stretch it into a double. I slid into second and 
was out. To add injury to insult, I found a long tear in the 
leg of my pants. I decided to sit on the porch as I had been 
told. When my mother came home I walked upstairs beside her so 
she couldn't see the tear. When we got in the house, it took 
a lot of courage to tell the truth because I could think of 
several ways of tearing my pants. I broke the news gently, and 
it was well for me that I did tell the truth because I was 
informed that I had been observed on the diamond. 
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"A Hallowe'en Adventure" was suggested when this 
story had been read to the class. 
A Ghost 
'Twas Hallowe'en and the time for mysteries and ghosts. 
For the first time my mother said that I might go out doors 
during the evening. I was only a kid at this time and was alto 
gether delighted. I rummaged around in the big trunk in the 
attic and found some old dresses, vests and other clothes. My 
mother helped me put them on and with a false-face tied around 
my head, outside I went. 
It was a dark, moonless, and weird night. As I came out 
of the house, I met several of my little friends. I recognized 
them instantly for their voices betrayed them. They recognized 
me also and we decided to go with each other. We walked up and 
down the street calling for some of the older girls whom we 
knew till we had a merry, noisemaking party. The older girls 
we left to call for somebody else. Three of us were left alone 
As we were walking along suddenly a white phantom 
appeared stealing quietly along in between our house and the 
one next door. I was now "shivering in my boots" as the 
saying goes. A cold chill swept over me. I let out a bloody 
scream and started to run. We ran as fast as our legs could 
carry us to the older girls who were standing in the middle of 
the block. 
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When we reached them they were laughing heartily. We 
had been scared -- scared of my own mother~ who was pretending 
to be a ghost. 
B. Stories selected from Speaking and Writing English, 
Sheridan, Kleiser, and Mathews. 
Too Generous 
When I was going to my bedroom just before lunch~ 
brother popped out of hie room holding in his hand a very 
luscious-looking pear. I looked at him in astonishment when 
he gallantly offered it to me. Leonard has not the reputation 
in my family of being generous. But although a little puzzled~ 
and wondering what big favor he would soon be asking me~ I went 
downstairs and left Leonard's gift on the top of a bookcase 
until after lunch. I declined dessert~ because the pear was 
more appealing to me. So excusing myself~ I .went to the living 
room~ picked up a book~ and settled down to enjoy the pear. 
One biterevealed the true secret of Leonard's generosity. He 
had skilfully opened the pear and filled it with chopped onion. 
That night I heard him in his bedroom~ bragging about the 
incident to my older brother. 
The following story suggested the composition topic~ 
"A Worthwhile Hobby." 
Business and Pleasure 
My hobby is collecting stamps. Two years ago I should 
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have thought a boy crazy who wasted his time fussing over such 
silly things. Since then I have become a most enthusiastic 
collector. The idea was given to me by a chum whose interest 
in stamps I used to make fun of. On that occasion he was tell-
ing me about a new issue of stamps, and suggested that it would 
be a good time for a beginner to start a collection. I began 
the next day. In less tha.n three months I had gathered a very 
decent collection. Today I have more than a thousand stamps, 
from all over the globe. Besides getting a lot of fun out of 
it, the stamps have a value of nearly one hundred dollars. 
Besides, my experience in buying, trading, and appraising 
values is good experience for a school boy. 
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CATEGORY OF ERRORS-CHECK LIST 
No. 
Date 
Topic 
I. Capitals 
A. Prop. nouns 
-adjectives 
B. First word 
sentence 
c. Title 
D. Direct Q,uote 
E. Misuse com-
mon noun 
TOTAL 
II. Punctuation 
A. Period. End 
B. Comma 
1. Series 
2. City, state 
3. Noun-direct add. 
4. 11 apposition 
5. Dir. ~uote 
C. Apostrophe 
1. Possessive 
2. Contractions 
3. With pl. nouns 
D. Interrogation Mark 
E. Exclamation Point 
F. Quotation Marks 
1. Omission 
2. Misuse 
TOTAL 
III. Sentences 
A. Run-on 
B. Incomplete 
TOTAL 
IV. Grammar 
A. Verb 
1. Agreement 
2. Use of Prin. parts 
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CATEGORY OF ERRORS-CHECK LIST (cont.) 
r----------~---------niTntTn~TnniiTTTTrrnn~ll~-.-r~~-1 
B. Pronouns 
1. Antecedent 
2. Case 
C. Confusion of 
parts of speech 
TOTAL 
v. Spelling 
A. Common 
B· Homonyms 
Total 
TOTAL NO. WORDS 
FINAL TOTAL ERRORS, 
' 
'. 
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